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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 7 Elementsakools (includes K-8)
_ 2 Middle/Junior higtheols

1 High schools
0 K-12 schools

10 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

8 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 18 23 41
1 12 24 36
2 16 21 37
3 22 16 38
4 25 29 54
5 15 21 36
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 108 134 242

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

0 % Black or African American

0 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

100 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tHf8d2 - 2013 year: 8%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

11

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

20

(4) Total number of students in the schoo
of October 1

as a2

(5) Total transferred students in row (3)
divided by total students in row (4)

0.083

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the schooll %
3 Total number ELL
Number of non-English languages represented:. 2
Specify non-English languages: German, Spanish

8. Students eligible for free/reduced-priced meals:50 %

Total number students who qualify: 120

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 21 %

51 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

2 Autism 0 Orthopedic Impairment

1 Deafness 10 Other Health Impaired

0 Deaf-Blindness 15 Specific Learning Disability

0 Emotional Disturbance 20 Speech or Language impat

0 Hearing Impairment 0 Traumatic Brain Injury

1 Mental Retardation 2 Visual Impairment IncludBigndness
0 Multiple Disabilities 0 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 14

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 7

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 17:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97 97% 96% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes

If yes, select the year in which your school reedithe award.

No X
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PART Il - SUMMARY

East Elementary opened in the fall of 1974, andlwals as an “open” building. Grades one through s
were in a totally open area, with kindergartertsrown separate area. Our students were—and aerttin
be—mostly from rural families. Never prosperoustdcent years the area’s economy has struggletieso
percentage of free and reduced lunches has clinab@oproximately 50%. The first staff—all voluntee-
were given hours of in-service time to learn almpen education, led by a Ball State University @ssbr.
Teachers were encouraged to be flexible, collabvaatnd reflective. That shared beginning stélaeates
today, even though only one original teacher remaBtarted as a three section building, recenbdefing
to add partitions between classrooms, and a lomilenent, reduced classes from three to two oheac
grade level from kindergarten to fifth grade. Ts@lf-contained gifted/talented classes were addet—o
for fourth grade and one for fifth. There is opedal needs teacher and one Reading Recoveryeteach
Music, art, library, technology, and physical edigraclasses are taught to each class once a week.
Classroom teachers use this related arts timell@bcoate with teammates; planning and adjustisgdes
based on continual formative and summative assegsme

East Elementary is one of seven elementary schimatsniddle schools, and one high school in the Jay
School Corporation, which serves the whole, mastigl, county. The corporation also has a predchoo
program to increase kindergarten readiness. E#atated on the edge of Portland, Indiana, thatycseat.
Jay County is home to the John Jay Center for Eaucdahrough which college credits can be earned
through Ivy Tech, Indiana Wesleyan, and Purdue &hsity. In addition, Ball State University is ath@0
miles away. East Elementary has benefited frontlbse proximity of these colleges; in earning degre
continuing education, and having quality studeathkers, which helps the staff keep abreast of curre
educational best practices. Previously, 100%wfestts were Caucasian and 50% received free and
reduced lunches. As of August of 2013, East Eldargriad 249 students, with 94.4% Caucasian, 1.7%
Hispanic, 3.6% multiracial, and 0.3% Asian; 48.6&¥ for lunch in full, 41.4% receive free lunch, a6
have a reduced price.

East Elementary’s vision is to develop students atitieve success throughout life. East Elementdky
provide opportunities for students to become liigltearners through experiences which include masgte
our state and Common Core standards, the fineeagti®-curricular activities, social interactioasd
participation in responsible citizenship.” A loakformer students finds successful farmers, banker
business people, doctors, lawyers, teachers, @ghetlauthor, artists, musicians, and athleteljdimg a
professional football and baseball player. Eaatgs proud to have many “second generation” East
Elementary students here, as former students avémihe role of parent.

East Elementary’s strength lies in the hard worksleadership, its staff, and its students arréma.
There has never been much money for purchasedamnsger equipment. Technology consists of two
computer labs for the building and primarily onenpauter per teacher. The staff is not often ablgttiend
conferences, but is always reading and lookingnenior new ideas and best practices. When songgihin
found that works, teachers are quick to shareth '@ammates and others. An open building helps by
allowing teachers to “listen in” on other’s lessposntributing to a model of reflection on studgrawth
and areas of need. Good ideas spread fast, areddnaf being competitive, collaboration is valuéthst
did struggle for two years in a row (2006 and 200fen Adequate Yearly Progress (AYP) was not met in
the area of special education. The staff braingdrsolutions, and a plan was formed that allovpedial
needs students to be successful that crucial yieiad. East test scores continue to improve. Taradteep
the standards in mind at all times, and constasflgct on lessons taught as well as keeping trawbth-
formally and informally — of the growth of each damt. Teachers self-monitor their teaching and use
formative assessments to adjust their instructiorsfudents. Ideas for improvement come from toemnd
up. Each person on the staff is a valued pati@ptogram. East has been designated a Four @taolSn
Indiana, which means the school is in the top 26%heé state in the content areas and attendarioe staff
at East is proud to be an Indiana Four Star Scnwito be nominated for the National Blue Ribbohdst
award, although the goal was never for recognitian to help each student succeed.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A. The foundation for evaluating student perforg®is the state mandated Indiana Statewide Tefsling
Educational Progress Plus (ISTEP+). At East Eldamgnstudents in grades three through five take th
ISTEP+ in the spring of the school year to deteentireir level of achievement. Starting in the isprof
2012, third graders also take the IREAD-3 assesstoaneasure student reading levels and to deterrhin
they are proficient readers going into the fourtddg. These results are compiled and used inrdigieg
the school’s grade (A-F) each year.

ISTEP+ scores are divided into the following catégo Pass Plus, Pass, and Did Not Pass, eachidf wh
contain cut scores for the respective grade landlse areas of language arts, mathematics, scighend
social studies (5). The data is further disaggesymto subcategories—special education, limitedlish
proficiency, gender, socioeconomic status, andiatiin

For the past five years (2008-2013), East Elemgitas maintained high achievement in all areassiirtg
(language arts, mathematics, social studies, aedex) as reported on the Indiana Department of
Education’s website. This achievement is notewpoirtHight of the fact that East did not make Adatpu
Yearly Progress (AYP) in the years 2006 and 2d@7#he spring of 2012, 46 students took the IREAD-3
standardized reading exam, and 95.6% of thosergsigassed the exam. East students historicalhg sc
above state average scores. Another measure @dssuis the state’s disaggregation summary repgtis
report is used by the faculty and school improvensemmittee in their analysis of the subgroups datae
findings help identify strengths and areas of cameéhich are addressed in individual classrooms.

The students take Acuity tests (predictive andmtiatjc for grades three through five) on a quartedsis.
The data generated is managed on a Data Walldéaetthers to reflect on and make adjustments to
programming decisions in the classroom. Studerdsrgy below or slightly below targets are idemwiifiand
additional assistance is provided within the regalassroom setting. This information providescteas
with targets as they prepare students for ISTEBtintgin the spring.

Grades three, four, and five have a reading prodoanmdividuals who are not reading at grade level
These students are identified for READ 180, a lyighdnaged reading class that allows students itbaita
their current reading level and progress until treach a high level of reading. Reading Recovery i
available to students in the primary grades whal r@ssistance with foundational reading skills. (jRese
to Intervention (RTI) is available for all students

East Elementary extends its accountability meaisoekindergarten through second grade as teachers
monitor student progress through mCLASS evaluattona quarterly basis. This method quickly ideesif
the needs of each student and provides instangsisatargeting instruction for individual needsast also
partners with the Jay School Corporation Prescphamgram and has found it to be an important compbne
to the successful transition to kindergarten. Thealuations coincide with kindergarten diagnosgits
conducted at registration. The preschool curricutaflects the kindergarten baseline skills foundhe
Kindergarten Diagnostic Instrument (KDI). Thesdlslalso contain readiness skills that have been
developed with East's kindergarten teachers. Tighasis placed on early identification of specesas,
speech, occupational therapy, and physical thesibgmyimproves the learning readiness of the incgmin
classes.

Important indicators reflected in the 2013 ISTERtadnclude: 91.3% of special education population
passed English/language arts, and 91.7% passe¢ 98&thof fifth grade students passed math; 100% of
fourth grade students passed math; 98% of thirdegstudents passed math; 95.4% of students testsdg
English/language arts; and 98.5% of students tgsiesed math. In addition, 95.7% of third gragessed
IREAD-3.

East Elementary was awarded Four Star School dattise 2012-2013 school year. This recognition
NBRS 2014 14IN257PU Page 8 of 29



reflects that East has scored in the top 25% ad@shin the state. East has also received an bVAra
rating and consistently made Adequate Yearly Pesmgbefore the No Child Left Behind Act was
discontinued in Indiana. These gains demonstratdhaol culture that expects excellence, and the
community is a partner in that endeavor.

B. In the past five years, East’s student testeschave steadily improved, remaining above 90%tfer

past three years. Overall test scores in bothighitinguage arts and mathematics have risen n2@¥ty
since 2008. Each year East Elementary strivestémtents to show appropriate growth on standardesd
and to maintain a 90% or higher passing rate selvat# on the statewide assessment. The staff does
understand that there are many extenuating cir@amoss and factors—not classroom related—which may
impede students from reaching their highest patkatid meeting the passing rate goal establishé¢ldeby
staff, but this fact does not serve as an excusseoime students not meeting proficiency at Eastthét,

staff members embrace the challenge and focuseomémy factors within their control that have adir
impact on student learning.

In the most recent year’s (spring of 2013) testegahere has been no evidence of an achieverapnt g
between the test scores of all students and thetyosubgroup. 95.1% of students who receivedree
reduced lunch passed the English/language artepat ISTEP+ which is only three-tenths of a petege
point below all students (95.4%). On the mathiparof ISTEP+, 98.4% of free and reduced lunch etisi
passed as compared to 98.5% of overall studerdslitidnally, there has been a nearly 40% increase i
special education student test scores over thdipastears. In the spring of 2013, 91.3% and 9d.6f
special needs students passed the English/langutsgend math portions of ISTEP+ respectively. Jtadéf
feels that there are several contributing factothé continued improvement.

East Elementary staff members are committed tayudata to drive instruction, to assure all students
achieve academic success, and to address emeofjiey@ment gaps as soon as they are detected. By
utilizing Acuity for the past three years, the btads tracked and monitored the data by grade Ewel
posted the results on a data wall. The wall gyiskiows the number of students who have exceedige) (b
or met (green) standards, or fall in the two losetiegories (yellow and red). The staff also hgea of
moving 100% of students in the lower two categoinés the category in which standards are met (Qree
by focusing on remediation of concepts for thisaavbstudents.

Students who do not pass ISTEP+, or are prediaietbrpass based on Acuity, and/or classroom
performance data, are placed in RTI. They aregpl@w small ability groups in the classroom to reee
more precise instruction, and additional goalsdaneloped in RTI in order to address the gaps. The
committee including classroom teachers, a speeedisiteacher, an education diagnostician, a reading
specialist, and the principal meets monthly to tigveomprehensive, individualized plans that previd
students with additional educational assistancehvtargets specific academic goals. Parents gte ke
informed of assessment data, and notified throatibrk as to the nature of individualized student
achievement goals. A home-school connection is@aged, whenever appropriate, to give parents the
opportunity to work with their own children at horoe targeted skills. Students in grades threautiiro
five of any academic level, especially strugglimgs, are provided the opportunity to participatarirafter-
school program to gain additional targeted instomct Community volunteers, through a program chlle
Kids Hope, offer more intervention opportunitiesidg the school day to help close achievement gaps
to focus on other aspects of child developmenstriictional assistants are also utilized to worthwi
students one-on-one or in small group settinganget specific academic standards and reinforssiam
instruction. Small class size and targeted insvoare implemented to further close achievemeptg

2. Using Assessment Results:

East Elementary uses a wide variety of studenttdedaalyze and improve student and school perfocma
Data includes ISTEP+ test results and Acuity tgstingrades three through five, mCLASS testing in
primary grades, Star Reading inventories, Acceder&eading tests, unit tests, running recordsjasibr
computer programs such as Fastt Math and SuccessMald RTI screenings, as well as teacher
observations of student work and participation.
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ISTEP+ tests student mastery of both state and Gon@ore standards. Acuity testing has two
components, one a predictive test on how a stugtenild do on the ISTEP+ test, and one a diagntestic
to let the teachers know what skills are still matstered. mMCLASS testing in the primary gradesgiv
formative assessments in reading and mathematitpiapoints areas of need for each student. Tédtee
for these tests are continually updated on a Dailh Wthe teacher workroom, so they are alwayslalvie
and easily seen. Teachers and staff can telyktrece how students are doing. The color-coded wal
indicates the following: Blue is above expectagiogreen is right on track, yellow is slightly beloeeded
levels, and the red area is for those studentsamdadaving difficulty with the standards at thiméi. The
staff can look at trends within the school, withmrade levels, and with individual students at amgtto
check progress and adjust instruction. Grade keashers update the Data Wall after each tesyicg cso
it is always current.

RTI (Response to Intervention) includes universag¢ening three times a year and weekly studentressg
monitoring. Meetings of the RTI committee and fséaé held on a monthly basis to allow classroom
teachers and the RTI instructional assistant toitmoand modify lessons for optimum growth in reagli
and math.

The READ 180 teacher works with students in gradiese, four, and five who are below level in regdin
Assessments are built into the program which caoigtanalyze student performance in the languatge ar
areas. In the primary grades, mCLASS and Readaug¥ery continually monitor student success, aatl th
data is communicated to parents. Research-baseilies are designed in the mCLASS program for
students at risk. Diagnostic interviews are parhGLASS to help diagnose any underlying causgsof
performance. The Star Reading Inventory makesh&acstudents, and parents aware of the current
reading levels of the students, and helps guideliction. It also focuses on the instructionaldiag level,
which is vital in improving students’ reading scgras well as subject area reading.

Students and parents are informed of the studaoéglemic achievement in many ways. ISTEP+ tesltsesu
are sent to the home each year. Often those sesutte out before parent/teacher conferences ifalthe
making it easy to go over and explain the resoligarents. ISTEP+ results for school corporatams
individual schools are given to area and local mpapsrs for community information. Parents and estitsl
are also informed of daily work by the online gramlegram called Information Now (INOW). mCLASS
results are shared with parents through a homeeobihetter generated through the mCLASS program.
These results show parents the specific areaerigitn or weakness for their child. These lettess al
suggest activities to do at home to increase acadskifls. Students see their Acuity, Fastt Mathd
SuccessMaker scores as soon as they completeasachiParents are informed of RTI placement, READ
180 placement, and also receive reading level egds tested on the Star Reading Inventory. Ir&brm
communications also are encouraged, such as mobtedls, phone calls, and individual parent confeesn
for communication of student achievement.

3. Sharing Lessons Learned:

Within the school corporation, East staff has sthaweccessful strategies with other schools thraagimty-
wide grade level meetings, as well as throughliewk adoption meetings and other committee wotlst J
this year, as a component of the new evaluatiotesydeachers can upload their best lessons ardwviof
their teaching through an online program calledoBi8oard. East is in the beginning stages nowwiut
be able to share more fully as the staff contiriadsarn and practice.

Fifth grade teachers mentor a beginning teachanather, smaller, school within the school corporat

She has no other teacher to learn from or shateheit, so East’s fifth grade teachers have shdesd p
ideas, pacing, and ways to meet state and Commuomnstandards. They meet after school or commumicat
through phone, email, and text messaging.

During monthly RTI meetings, interventions are segjgd by team members based on individual student
needs. Successful strategies used are shared sinloageam in hopes those strategies can helpemot
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child with similar struggles.

Funds have not allowed the staff to attend manyerences, so they have not had a chance to prasent
of their ideas or methods lately. One staff mentdgispeak at a session of the Indiana Library Aission
on the topic of genre reading a few years ago. Réwding Recovery teacher meets with colleagues at
conferences and training sessions, where she stteaésgies. The staff belongs to a state-spodsmikne
community called The Learning Connection where siggre information and ideas online across the.stat
Several staff members recently read the book THeela Pirate by Dave Burgess. One reader paatieip

in an online book discussion group sponsored by called the E-learning Book Club
(elearningbookclub.blogspot.com), sharing ideasiafedimation with teachers from all over the state
Indiana.

4. Engaging Families and Community:

Being in a small, close-knit community has beemdvantage for East Elementary in working with fgmil
and community members for student success and lschpmvement. Almost all the staff at East lives
within the community, so opportunities are avaiatar informal sharing of success and ideas. Siigda
grades two through five have an agenda book toltakee daily with assignments written down and notes
from teacher to parent or vice versa. The priri@pads out parent newsletters, as does each Ignagleto
give parents ideas on programs and current topicstuction. INOW allows parents to keep traék o
assignments completed and scores. East has d@@¥4t participation in parent/teacher conferencéiseat
end of the first nine weeks’ grading period. A¢ ttonferences, teachers go over standards, ealsati
strengths and weaknesses of the students, assagilt@parents a chance to give personal insightdach
individual student. East not only sends home gradds at the end of the nine weeks, but gradesesite
home halfway through the grading period as wetadhers email, write notes to, and call indivicheents
with news of both difficulty and success throughtat year. Teachers attend Parent/Teacher Orgmiza
(PTO) meetings monthly to inform parents of sucesssd areas of need. The PTO supports the sthff wi
their time and money. The PTO hosts a school ealrim the fall or spring that involves the entire
community with games and prizes that make sch&ah@nd inviting place for the students, parentsl, a
community. East has parents who volunteer in dasss, go on field trips, and attend events such as
speech contests, spelling bees, and musical pregidany parents volunteer for the annual field day
well as the all-school cookout every spring. Thenmunity is invited into classrooms to help teach
standards. Student cadet teachers come from thesbipol, FFA members and local farmers come during
Agriculture Week activities, and community leadsesve as judges for contests or come in to heffhtea
math, social studies, or science standards. Thetg@ngineer comes in to help teach fifth graddisut
building bridges using science, math, and econaikilts; a member of the local Indiana Solid Waste
District teaches conservation and the science dands to several grade levels. Kindergarten reeeer
afternoon, which involves six to eight membersiffedent businesses or community service workers
providing a hands-on approach to learning aboweraravailable in the community. The Jay CountyliPu
Library becomes part of the school, when the JCBtkifhobile comes to East twice a month.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

East Elementary’s core curriculum is based onildeaha state standards and the Common Core standard
and supports the school’s vision of students admjesuccess throughout life by becoming lifelorayters.
Grade level teams meet daily to look at studenkwaiscuss curriculum, check pacing, review andseev
common assessments, and identify instructionaiegfies that are felt to have impact on studenhlagr
Regular assessments, both formal (ISTEP+, mCLASS8it¥) and informal (unit tests, teacher
observations, etc.) are used to determine studsttsnand guide daily instruction.

Reading and writing skills as articulated in thegstand Common Core standards, are integratedlinto
content areas. Members of the staff regularlyew\iurrent research to analyze and then incorporate
effective reading strategies into lessons. Languats instruction consists of a ninety-minute negd
block. East utilizes a balanced literary approdelvered in a workshop model for reading instrorcti
focusing on the areas of phonological awareness)ips, fluency, vocabulary, and comprehension;htaug
through modeling, direct and indirect instructidriting, except for response to literature, ifiseparate
time block. Teachers have been trained to us8ith&raits of Writing as a foundation for instruarti
focusing on ideas, organization, voice, word chasemtence fluency, conventions, and presentation.

In the math curriculum, East staff members empleasinceptual understanding while building mastéry o
basic skills. Many materials and programs arelabks to help each child become proficient in matagc
standards. Children are given many opportunitast hands-on materials to maximize their coneéptu
understanding. The staff utilizes daily problensdxhinteractive math learning followed by visualrfeng
strategies, as well as ongoing diagnosis, inteirwenand differentiation. Students are taken tghoa
natural progression of learning, starting with aete examples, and moving to representationaltfemito
abstract. Technology programs such as AcuitytMath, and SuccessMaker also enrich the students’
math knowledge.

Science is taught using an experiential, inquirgdohapproach and is integrated throughout theocciur.
Physical, earth, and life science are the foundatfor building a basic understanding of scientifiquiry.
Students begin each lesson with hands-on expesearatreal world investigations, taking ownersHip o
learning. With teachers as their guide, studeais gcience process skills and master the sciemtiéithod.
Community resources are also used to allow forweald application of skills, such as the studythuf
recently restored wetlands in the Limberlost Swaregr the area, and a conservation day sponsortz: by
Indiana Solid Waste District.

East’s social studies curriculum is based on gkadd standards, but it also revolves around “Cttara
Counts,” a program that encourages good citizertbinqugh the attributes of trustworthiness, respect
fairness, responsibility, and caring. The inclasid these character traits takes place whethdyistg
communities (such as Jay County), Indiana, or drfgtes history. Field trips to the county histlr
museum, Conner Prairie, the state Capitol, andhiianapolis 500 track enrich the students’ knogkeds
well as give them experiences they are not abietmn their own. Student council elections artivities
allow students to experience elections and goventras well as give back to the community by dowati
money to the local United Way.

East’s staff believes that technology enhancesilegiopportunities for students and positively efffe
student achievement, attitude, and engagemeriadtis community, not every student has technoiogy
the home, so it is important that the school presidpportunities for various uses of technologscabol.
There are two computer labs available, one fomtbekly scheduled technology classes, and one tab fo
class research or extra practice of skills usiregtéfthnology programs or diagnostic tools. Printeaghers
have a classroom computer and one iPad to useGoASBS testing. Intermediate teachers have one ésach
computer. Teachers—as much as possible with linngedurces—integrate technology throughout the
curriculum.
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East has two self-contained, gifted and talentagsels within the building. Those classes, for high
achieving students from around the county, havie tven text book adoptions and more rigorous
curriculum, as well as follow grade level (and athed) standards. The school corporation also pesved
coordinator for the program. These classes ppatieiin FIRST LEGO League competitions, and every
other year go on a field trip to The Henry Ford s and Greenfield Village in Dearborn, Michigan.

Students at East Elementary receive weekly ingtnudéh art, music, library, technology, and physica
education. The music program strives to buildlifieg musicians through the implementation of théf O
Schulwerk method. Within this method, the studeses exploration, dance, song, play, improvisatoa,
speech to gain understanding and application onithe national standards of music education. @uaitt
education offers a balance between creating artespmbnding to art. The components of a quality ar
education feature these content areas: histatigism, aesthetics, production, careers and conmyysnd
integrated studies. These six national standamg@gual arts education are intrinsically embedutetthe
Indiana standards, and serve as the major guiddiamnehe art education offered to students at East
Elementary. Yoga has been implemented in the PhlyEducation classroom, which not only helps PE bu
also allows students to focus more in the reguésstoom setting. Exercise promotes learning, hed t
complex nature of yoga poses may challenge the lers&n more. The improvements in kids' concewinati
that come with regular yoga practice allow moredff/e learning in the classroom.

2. Reading/English:

East Elementary’s reading curriculum is based dielm’s state standards and the Common Core stindar
Each student’s uniqueness in learning style, ister@eeds, and/or reading level makes it necessaigve

a wide variety of programs and materials availatlerder to help individual students acquire fouiatel
reading skills. Indiana requires a ninety-min@ading block, and recommends having a basal reasdde
framework for reading skills. East’s basal seiseScott Foresman Reading Street by Pearson (Common
Core), chosen by a committee formed by the schamplaration. During reading instruction, teachexsus

on the foundational skills involved in literacy sugs phonological awareness, phonics, fluency,budeay,
and reading comprehension. Students learn to ceagprehend, and connect materials of all genres as
teachers provide daily opportunities for modeldwhred, guided, and independent reading and writing.

Teachers provide interactive, hands-on instrudibomphonics, vocabulary, and spelling. They heélglents
to develop their comprehension skills and to readds quickly and accurately through word study
programs (Words Their Way). Staff facilitates gregression through spelling stages from emergent t
advanced. Teachers engage students in discovggmgyalizations in spelling and expanding vocalyular
through active exploration such as word/pictureéssoPrimary grades offer a multisensory approach
(Lindamood Phoneme Sequencing Program) for readpajling, and speech to develop phonological
awareness, decoding, spelling, and reading sKille goal is to develop fluent readers and competen
spellers. East staff guides young and/or struggdimdents through steps to learn how to move theuths
to produce sounds, to verify and sequence sourtigwvords, and to self-correct in reading, spelliand
speech. Primary grades also utilize mCLASS andHRB benchmarks and progress monitoring to check
for mastery of skills at various times throughdwe year. Teachers identify students’ foundatickéls

and provide instruction based on student performamcthese assessments and progress monitoring. The
gather this information to drive instruction andnesdiation, while intermediate grades use Acuity itnd
study feature to detect struggling students, asmigiitional practice, and inform instruction in the
classroom and in RTIl. Successmaker is used lyadles to supplement reading instruction by assigni
objectives based on student need. Intermediatiegrianplement The Daily 5 and The Reading Café to
address the essential five areas of reading oyaldesis. Teachers become facilitators and gusdes
students take control and make choices involvel meidding. Teachers instruct in these areas using
lessons on reading strategies (comprehension,awgtuency, expanding vocabulary), phonics, and
grammar. Students then participate in self-sefbi@ading activities—choosing from Read to SelfadRo
Someone, Work on Writing, Listen to Reading, and®\Mork. This allows students to work on authentic
reading practice and daily habits of reading, wgtiand working independently while teachers meatt w
small groups/individuals based on the specific saddach student.
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Of course the library has always been the symloaiter of the school. From first graders’ dailpkdags
to fifth graders reading to their kindergarten heddall teachers and staff encourage independading.

All grades use technology programs that facilitatiependent reading such as Accelerated Reader and
STAR Reading Each grade level sets appropriatg@d®s for students to reach independently each nine
weeks of school. East staff uses STAR Readingitaptement this program by assessing students’ miurre
reading levels and monitoring progress throughloeityear. This provides a framework for students to
choose books within their zone of proximal develepin Conversely, teachers are able to use the
knowledge gained from AR and STAR Reading to supple trade books and to provide additional
instruction based on the reading needs of thessels Staff also uses STAR Reading to track trends
towards the ITEP+ assessments and identify stasdasmdhich students fall below the trend line. dlears
at East believe there is no single approach tamgatat can address the needs of every indivisiuglent.
For this reason, guided reading, targeted smallggoand literacy centers are also implemented to
encompass a variety of techniques for multiplelligences.

There is assistance for students both above aoavlzghde levels in reading. For students needitrg e
help, Scholastic READ 180, a reading interventicogpam, is implemented. The staff also includes an
assistant trained in Response to Intervention, wiidks with students at risk of failing ISTEP+ anrd |
READ tests. Reading Recovery is available to sitgla primary grades who need assistance with
foundational literacy skills. In fourth and fiffrades, there are self-contained gifted and taderitesses. A
special needs teacher and two instructional asssskeelp students with IEPs in small groups and
individually.

3. Mathematics:

East Elementary bases the mathematics curriculumdiana state standards and Common Core standards.
The chosen text is enVision Math (Scott-Foresmadigah Wesley). A committee of administrators,
parents, and teachers throughout the seven elemeaetzools adopted this series. With this texhadiasic
resource, teachers move students from concretestoaat understandings of mathematical concepts.
Teachers provide an inquiry-based approach thattaias the core principles of mathematics. Number
sense, computation, and problem solving are intedriato hands-on groups—both large and small—to
accommodate various types of learning and to nieea¢ademic needs of each student. Studentseast |
to apply logical reasoning, justify procedures anllitions, design and analyze multiple represematiin
order to connect and communicate ideas outsidelafad in a real-world setting. In addition,
manipulatives, systematic, timed fact tests (Robkath), problem-solving tasks, and daily math nregi
are the bbkey to the success we have seen in ngearst Various other programs and methods aredadde
depending on the needs of the students. Each tpaeleand individual teacher makes daily decisiaipsut
which instructional method works best for eachathihd each standard.

Foundational skills begin in the corporation’s el program and in all day kindergarten. Kingdetegn
teachers at East work as a team with their twaungbnal assistants as well as volunteers workith
small groups. Many methods and materials are useldding computer programs, manipulatives, ared th
text materials. Students are continually monitdeedetermine which skills have been mastered amdhw
students need more or differentiated instructidhis approach to mathematics instruction continues
through the grade levels with math centers, maatjud work, and Fastt Math. Fastt Math is a tetdgyp
program used to support and reinforce instructigast staff uses this program to assist in matmfty and
automaticity in all four operations, so more timespent teaching the rigorous, higher math skilidents
need in order to be prepared and meet standard@a¢brgrade. All grades have access to the RiBtast
for students who need extra help. For special siskdlents, the special education teacher and two
instructional assistants are available for bothkivay individually or in small groups with students,as a
resource for other instructional methods. Pringaades have Waterford Math and mCLASS. These
teachers use Waterford Math to build the founddiborearly math learning. Students get scaffolded
support and enrichment at their own pace whilelteecgain ongoing assessment data to drive insiruict
the classroom. MCLASS is also used as a one-omsgessment to inform instruction by identifying
foundational skills and providing teachers withiuidualized data about each child’s progress thhoud
the year. Intermediate grades have Acuity. Thehers in these grades use the program to gaircfved
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and diagnostic data pertaining to how each indaidétudent is or is not progressing in the mastéry
Indiana Academic State Standards. Intermediatdegrare able to use this data to identify areased.
Teachers then assign concepts for review/remediatiereate customized tests based on individuzd.ne
All grades have a program called SuccessMaketthieadtaff at East uses to support mathematicsuictitn
in the classroom. SuccessMaker allows an oppaytémi teachers at East to personalize math instnic
and focus on the interests of students while senelbusly addressing learning needs and instruttoéds
of each student. Other materials used by teaehmer®aily Oral Math, Math4Today, and a variety of
materials based on Indiana or Common Core stand@dew minutes of oral or mental math at the tsvér
each day has been show to be very effective atisofig key understandings of essential math skills
Exercises are completed daily, and teachers indtitieal ideas in a continuous spiral patterngeiew and
even remediate math concepts. Students are exfmfeduent practice of basic computation andahie
to formulate and share their own problem-solvinghods with fellow students.

Fourth and fifth grade students who are above geds in math can be selected for the gifted ahehted
self-contained classroom in the building. They Egeryday Mathematics (University of Chicago
Mathematics Project) and Connected Mathematics2réa). Everyday Mathematics is a spiral approach
to revisit topics repeatedly, and in different wagsincrease the depth of understanding of eactest.
Through repeated exposure, concepts and skillsmeembedded in the student’s long-term memory.
Because gifted and talented students often hawgiammethods for problem-solving, students are table
focus on the meaning of operations and create laai@ @lternative algorithms with peers. Giftedheas
also provide a problem-centered learning environiméh Connected Mathematics2. This approach to
mathematics takes the form of investigations sortieth concepts are embedded in problems thoudid to
interesting and engaging to students. Each in\asbig has multiple lessons with three instructigr@ses
in which the teachers guide students in launchémploring, and summarizing mathematical concepts.
Teachers at East introduce a challenge problendefige the mathematical goals. Students sharesidea
with others, justify their thinking, and develodwg®mn strategies together. The teacher facilgdig asking
questions, clarifying and redirecting as needetidbas not provide solutions. At the end of the
investigation, students present their solutiontstjig@s while the teacher takes this opportunityienect to
prior learning and key understandings. As onesesm students at East are offered a variety ofriynqu
based and problem-centered approaches to matherimaticder to gain a greater understanding of tahm
concepts needed in the real world, which has atiihto East Elementary’s success in recent years.

4. Additional Curriculum Area:

In providing a quality education for every childthee school, it is important to address all aspettaiman
growth. This includes artistic as well as physiadl intellectual development. The arts are esdént
education for they provide students with the mearikink, feel, and understand the world aroundrtie
ways that are unique to their discipline, yet suppe of other disciplines.

The Indiana Academic Standards for Visual Artsfarmed around a discipline-based art education
approach. Integrated within these are literacydaeds, which are emphasized at all grade lew#sting
is incorporated as students use critical thinkmgrder to compare various artworks, and to detegmi
meaning in their work and the works of others. dion of artwork develops students’ problem sudvi
skills as they must work within parameters of aegiassignment to develop creative solutions.

The fine arts teacher works closely with the regalassroom teacher to create integrated lessbiough
these lessons, students make connections betweamdanther disciplines. For example, for the past
several years East’s fifth graders have studiedftams as part of their Social Studies curriculumthe
art room, this knowledge is enhanced through atess American landscape artists and the consbrucii
a miniature landform relief using clay. Lookingpatst ISTEP+ scores, a raise in Social Studieesaoas
shown to occur at the year of implementation of thiegrated project. By studying a theme through
multiple disciplines, students realize the intented nature of art and are provided a unique ureteisig
of the world.
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5. Instructional Methods:

The foundation of learning begins in the primargdgs. Many methods are used to meet the needslof e
individual learner at their present level. Primgrgdes are grouped based on ability to differemtessons
in the core content areas of reading, writing, axadh. The learning is center-based with a teagher
instructional assistant teaching group lessonstwhie adjusted to the level of the students. prosides
the students with a variety of methods to meet @atikidual learning style. The lessons includadson
learning with manipulatives, games, leveled regdadgisted math lessons, and reading series nis¢ies.
Writing is based on mini-lessons tailored to thedshts needs. The students work on one skiltiateafor
an extended period. After students consistenttiopa up to par then a new skill is introduced.isTh
extended practice helps train them to write colyeutd enjoy writing.

Students are taught to work cooperatively beginmrigndergarten with social centers and continuing
throughout the school with partner learning, srgedilup activities, and other collaborative approache
Additional support is provided to students at tistough RTI, READ 180, Reading Recovery, and after
school ISTEP+ remediation. Technology and mediatégrated throughout the curriculum. Studengs ar
given access to technology programs weekly, sudNatsrford, SuccessMaker, and Fastt Math. Two
computer labs are available throughout the daglsssroom use to reinforce and support instructibimese
internet-based programs individualize instructiod areate personalized, data-driven learning traijes
for each student based on his/her performancede$ts are given access to a variety of manipulsfioe
problem solving which engages visual, auditory, kinésthetic learners and provides them an oppibytun
to take ownership of their learning and discovégriests. Teachers utilize Waterford, SuccessMalket,
Fastt Math to track progress towards specific,gig learning goals and assign lessons by stafatard
additional coverage/remediation of skills. Addu&ly, intermediate grades also use Acuity assestsme
and instructional resources aligned with statedaeds to identify class or individual areas for imgment
Study features can be assigned to small groupsidésts or individuals who need extra practiceriteoto
support instruction carried out in the classrooiechnology also reaches students at advancedsIbyel
providing enrichment and extension of concepts bdyaurrent grade levels.

In fourth and fifth grades (and sometimes thirdgders who are struggling with grade level starsiged
assistance through Scholastic’'s READ 180 progranrained teacher works with the at-risk studenitsiw
this research-based intervention program. Thehaxdmegins and ends each session with whole group
instruction; students then break into groups atateadhrough three stations for small group and
independent learning. This program has adaptiftevare that provides them with individualized preet
in reading, spelling, vocabulary, and writing.

6. Professional Development:

Professional development has proven more diff@nlte the state reduced both time and money resaurc
However, East has been creative in allowing a faf¥ members to attend conferences, as well aggett
relatively inexpensive activities that are aligmgth academic standards and support student achiavie
and school improvement.

The Reading Recovery teacher goes to the ReadiogvBe conference annually in Columbus, Ohio, as
well as regular training sessions with fellow tezrshin the area. First grade teachers attendezthie
Literacy Retreat by Smekens Education. Gifted Badnted teachers go to the National Association of
Gifted Children conference some years. The adhiahas attended the Art Education Association of
Indiana Convention. The music teacher has beerettaand has an Orff Schulwerk Level IlI certificat
The special needs teacher has attended trainisgpoaeded by a professor at Ball State Universayl.
teachers were trained last year on the state-des@levaluation system (RISE), which includes
BloomBoard, an online way to see and share thegrastices of teachers.

A few teachers have been allowed to attend Krisiimeekens's literacy retreats. Her workshops dtefu
practical and useful ideas for increasing readimdy\ariting skills on ISTEP+. Those teachers hanmight
back many ideas to share with the rest of the.st@faff members liked her workshops so one of her
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presenters was invited to spend the day at Edwst.w8rked with each grade level individually, thveith
the whole staff at the end of the day. Teachensimae to get newsletters from Smekens and useldas
for reading and writing instruction often.

A large number of books have been collected treatlways available for reading in a professiorahbliy.
Teacher “book clubs” are encouraged. Interestachiers read a professional book and then discukss an
share any new classroom ideas inspired by therrgaddne book read was The Book Whisperer by
Donalyn Miller. After reading this book, the stégirned to engage children with reading by allgatimem
to take charge of their learning. Since then, gestudies and requirements and The Daily 5 chates
reading to self or others, listening to readingrdwvork, and working on writing has fostered treading
independence. Students are given access to aawimeof reading materials at their independergleand
ample, daily time to read at school. Studentsa&se given frequent opportunity to select readiragenals
based upon personal and academic preferencessr@iass are set up to engage students in reading and
foster self-efficacy. The entire school suppdnts approach by teaching consistent values of neaidi all
subjects and having a well-stocked library withghly-qualified librarian to provide guidance when
needed. Research proves that these componentasastidents’ reading achievement and motivation to
read. After implementing this independent reagliregram, several intermediate teachers have dfsiden
who have already read over 40 books so far this yEhat is a great boost to reading skills neddedany

of the academic standards, not just reading. Adaltit ideas from The Daily 5, Fostering Literacy
Independence in the Elementary Grades and The BalBE—all by Gail Boushey and Joan Moser—have
been carried out. Several teachers also read Tikach Pirate by Dave Burgess, which also helpssiaise
student engagement.

7. School Leadership

Because East was designed as an “open” buildittieid970’s, the first staff learned to work togethed
collaborate with grade team members as well ag gtiagle levels. Time to collaborate with team merab
was built into the schedule for each day. Thislieen carried throughout the years. Staff members a
allowed to work together to make adjustments tchods, materials, and schedules. This flexibilitd a
responsibility encourages staff growth and develemimSuccesses are shared with others, who have the
right to adopt and adapt new techniques and méteriaachers are collaborative, not competitive.
Teachers are allowed to reflect and modify witlieit own class, grade level, and the school. frizkes
East Elementary stronger as a whole. Students gatiety of methods that, taken together, make the
curriculum stronger and our students more succlessfu

East Elementary has a variety of committees devotgolicies, programs, and relationships. Teacher
volunteer for committees. Within these committeesvarious leaders who help make East better ityma
ways, such as focusing on student growth and aefient through textbook or program adoption, safety
concerns, and interpersonal relationships of stisdemd staff.

The principal has taken the role of facilitatorpgarter, and encourager. He allows various stefnbrers
to take the lead when they have an idea for a megram or instructional method. He helps find reskd
funds, time, equipment, and resources. If an ef@geakness is detected when looking at data, ke dot
attach blame. He points out needed improvemevih@ihe staff a chance to modify the plan, ormga i
whole new direction. For example, this year thad®eg Recovery teacher wanted to help teachers put
more emphasis on writing: She had heard an asfheak at the Reading Recovery conference and wanted
to invite this author to come to our school foNdriter's Conference.” The principal encouragedtess
to work together for this goal under her leaders@iants were received from a local foundationayp for
most of the expenses. The principal assured tesibleenvould help us come up with the rest of tmeléu
needed for this writing project. Another teacheatd of a new program to encourage reading, spetdxyr
a nearby professional baseball team. With sugpmrt the principal and PTO, she was able to sehigp
program for the spring. This teacher leadershifh) support from our principal, has served East
Elementary students well through the years.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 3
Publisher: CTB McGraw Hill

Test: ISTEP+
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

1

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Pass

98

85

91

82

77

Pass +

30

37

22

22

23

Number of students tested

46

27

46

45

39

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Pass

100

92

84

78

70

Pass +

25

42

22

20

Number of students tested

20

12

19

23

20

2. Students receiving Special
Education

Pass

Pass +

Number of students tested

3. English Language Learner
Students

Pass

Pass +

Number of students tested

4. Hispanic or Latino
Students

Pass

Pass +

Number of students tested

5. African- American
Students

Pass

Pass +

Number of students tested

6. Asian Students

Pass

Pass +

Number of students tested

7. American Indian or
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Alaska Native Students

Pass

Pass +

Number of students tested

8. Native Hawaiian or other

Pacific Islander Students

Pass

Pass +

Number of students tested

9. White Students

Pass 98 84 91 84 79
Pass + 31 32 23 23 24
Number of students tested 45 25 44 44 38
10. Two or More Races

identified Students

Pass

Pass +

Number of students tested

11. Other 1: Other 1

Pass 0 0 0 0 0
Pass + 0 0 0 0 0
Number of students tested 0 0 0 0 0
12. Other 2. Other 2

Pass 0 0 0 0 0
Pass + 0 0 0 0 0
Number of students tested 0 0 0 0 0
13. Other 3. Other 3

Pass 0 0 0 0 0
Pass + 0 0 0 0 0
Number of students tested 0 0 0 0 0

NOTES: Due to federal privacy laws, students preformanag not be displayed for any group of frewer
than 10 students. In the sub groups our percestudents reporting were less than 1% as a result n
numerical notation was made for those conditions.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 4
Publisher: CTB McGraw Hill

Test: ISTEP+
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Pass

100

87

95

75

73

Pass +

54

11

29

20

17

Number of students tested

31

61

59

51

64

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

% of students tested with
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Pass

100

92

54

Pass +

63

12

11

Number of students tested

19

25

26

28

2. Students receiving Special
Education

Pass

o

o

o

Pass +

o

o

o

Number of students tested

12

10

3. English Language Learner
Students

Pass

Pass +

Number of students tested

4. Hispanic or Latino
Students

Pass

Pass +

Number of students tested

5. African- American
Students

Pass

Pass +

Number of students tested

6. Asian Students

Pass

Pass +

Number of students tested

7. American Indian or
Alaska Native Students

Pass

Pass +
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Pass

Pass +

Number of students tested

9. White Students

Pass

100

86

95

76

73

Pass +

55

12

30

20

17

Number of students tested

29

58

56

49

63

10. Two or More Races
identified Students

Pass

Pass +

Number of students tested

11. Other 1: Other 1

Pass

o

o

o

o

o

Pass +

Number of students tested

12. Other 2: Other 2

Pass

o

o

o

o

o

Pass +

o

o

o

o

o

Number of students tested

13. Other 3: Other 3

Pass

0

0

0

0

0

Pass +

0

0

0

0

0

Number of students tested

0

0

0

0

0

NOTES: Due to federal privacy laws, student performacea dady not be displayed for any group fewer

than 10 students.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5
Publisher: CTB McGraw Hill

Test: ISTEP+

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Pass

98

96

98

90

81

Pass +

24

51

49

31

30

Number of students tested

55

53

45

61

63

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Pass

96

87

100

83

70

Pass +

13

47

32

24

26

Number of students tested

23

15

22

29

23

2. Students receiving Special
Education

Pass

o

o

o

o

Pass +

o

o

o

o

Number of students tested

10

3. English Language Learner
Students

Pass

Pass +

Number of students tested

4. Hispanic or Latino
Students

Pass

Pass +

Number of students tested

5. African- American
Students

Pass

Pass +

Number of students tested

6. Asian Students

Pass

Pass +

Number of students tested

7. American Indian or
Alaska Native Students

Pass

Pass +
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Pass

Pass +

Number of students tested

9. White Students

Pass

98

96

98

90

85

Pass +

25

51

51

31

32

Number of students tested

53

51

43

61

60

10. Two or More Races
identified Students

Pass

Pass +

Number of students tested

11. Other 1: Other 1

Pass

o

o

o

o

o

Pass +

Number of students tested

12. Other 2: Other 2

Pass

o

o

o

o

o

Pass +

o

o

o

o

o

Number of students tested

13. Other 3: Other 3

Pass

0

0

0

0

0

Pass +

0

0

0

0

0

Number of students tested

0

0

0

0

0

NOTES: Due to federal privacy laws, student performanda daay not be displayed for any group of

fewer than 10 students.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 3

Publisher;: CTB McGraw Hill

Test: ISTEP +
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

i

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Pass

93

93

91

89

85

Pass +

4

7

11

7

10

Number of students tested

46

27

46

45

39

Percent of total students tests

d

100

100

100

100

0 10

Number of students tested wi
alternative assessment

0

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Pass

92

84

Pass +

17

Number of students tested

20

12

16

23

20

2. Students receiving Special
Education

Pass

Pass +

Number of students tested

3. English Language Learner
Students

Pass

Pass +

Number of students tested

4. Hispanic or Latino
Students

Pass

Pass +

Number of students tested

5. African- American
Students

Pass

Pass +

Number of students tested

6. Asian Students

Pass

Pass +

Number of students tested

7. American Indian or
Alaska Native Students

Pass

Pass +
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Pass

Pass +

Number of students tested

9. White Students

Pass

93

91

84

Pass +

11

11

Number of students tested

45

25

40

44

38

10. Two or More Races
identified Students

Pass

Pass +

Number of students tested

11. Other 1: Other 1

Pass

o

o

o

o

o

Pass +

Number of students tested

12. Other 2: Other 2

Pass

o

o

o

o

o

Pass +

o

o

o

o

o

Number of students tested

13. Other 3: Other 3

Pass

0

0

0

0

0

Pass +

0

0

0

0

0

Number of students tested

0

0

0

0

0

NOTES: Due to federal privacy laws, student performanda daay not be displayed for any group of

fewer than 10 students.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 4
Publisher: CTB McGraw Hill

Test: ISTEP +

Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Pass

97

97

85

86

77

Pass+

29

26

20

10

17

Number of students tested

31

61

59

51

64

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Pass

95

72

61

Pass+

32

12

11

Number of students tested

19

25

26

28

2. Students receiving Special
Education

Pass

o

o

o

Pass+

o

o

o

Number of students tested

12

10

3. English Language Learner
Students

Pass

Pass+

Number of students tested

4. Hispanic or Latino
Students

Pass

Pass+

Number of students tested

5. African- American
Students

Pass

Pass+

Number of students tested

6. Asian Students

Pass

Pass+

Number of students tested

7. American Indian or
Alaska Native Students

Pass

Pass+
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Pass

Pass+

Number of students tested

9. White Students

Pass

97

97

84

86

76

Pass+

28

28

20

10

17

Number of students tested

29

58

56

49

63

10. Two or More Races
identified Students

Pass

Pass+

Number of students tested

11. Other 1: Other 1

Pass

o

o

o

o

o

Pass+

Number of students tested

12. Other 2: Other 2

Pass

o

o

o

o

o

Pass+

o

o

o

o

o

Number of students tested

13. Other 3: Other 3

Pass

0

0

0

0

0

Pass+

0

0

0

0

0

Number of students tested

0

0

0

0

0

NOTES: Due to federal privacy laws, student performanda daay not be displayed for any group of

fewer than 10 students.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher: CTB McGraw Hill

Test: ISTEP+
Edition/Publication Year: 2013

School Year

2012-2013

2011-2012

2010-201

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Pass

93

98

96

82

72

Pass+

27

28

20

16

24

Number of students tested

55

53

45

61

63

Percent of total students tests

d 100

100

100

100

0 10

Number of students tested wi
alternative assessment

(0]

0

% of students tested with
alternative assessment

0

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Pass

100

100

62

52

Pass+

20

14

14

17

Number of students tested

15

22

29

23

2. Students receiving Special
Education

Pass

o

o

40

o

Pass+

o

o

10

o

Number of students tested

10

10

3. English Language Learner
Students

Pass

Pass+

Number of students tested

4. Hispanic or Latino
Students

Pass

Pass+

Number of students tested

5. African- American
Students

Pass

Pass+

Number of students tested

6. Asian Students

Pass

Pass+

Number of students tested

7. American Indian or
Alaska Native Students

Pass

Pass+
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Pass

Pass+

Number of students tested

9. White Students

Pass

92

98

95

82

75

Pass+

28

27

21

16

25

Number of students tested

53

50

43

61

60

10. Two or More Races
identified Students

Pass

Pass+

Number of students tested

11. Other 1: Other 1

Pass

o

o

o

o

o

Pass+

Number of students tested

12. Other 2: Other 2

Pass

o

o

o

o

o

Pass+

o

o

o

o

o

Number of students tested

13. Other 3: Other 3

Pass

0

0

0

0

0

Pass+

0

0

0

0

0

Number of students tested

0

0

0

0

0

NOTES: Due to federal privacy laws, student performanda daay not be displayed for any group of

fewer than 10 students.
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